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childhood & philosophy, rio de janeiro, v. 14, n. 29, jan.-abr. 2018, pp. 329-333 issn to which emotions in themselves are judgements, which then feed into the more explicit decision making of practical wisdom.
In a closer look at the emotional aspects of compassion, Peterson identifies four important emotional responses: pity, sympathy, empathy… and anger. On the face of it, anger is often considered a negative emotion, but Aristotle famously said "anybody can become angry -that is easy, but to be angry with the right person and to the right degree and at the right time and for the right purpose, and in the right way -that is not within everybody's power and is not easy". In this Peterson has a number of useful things to say about dialogue, both its general strengths, and its advantages in relation to compassion. The former include building and practising practical wisdom and communicative abilities, and being a means to recognize the perspectives, circumstances, sentiments and goals of others. Among the latter are its ability to build the capacities needed for compassion, such as authenticity and sincerity, in a dialogue regulated by empathy, care and eudaimonistic judgement (a phrase he takes from Martha Nussbaum -deciding how to live a flourishing life, and to help others to do so too).
Finally, Peterson makes a plea for paying attention to the ways in which teachers, parents and communities can strengthen schools as compassionate institutions. In particular, he urges teachers to become more aware of their moral role, to seek -and be offered -proper preparation for carrying out that role, and to work in partnership with families and the broader community.
In summary, the theoretical section of this book offers a very careful and helpful analysis of one of the virtues we ought to be seeking to develop in students. There are other virtues, of course, and many of the broader points 
